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CHAPTER I 
THE PROBLEM AND ITS IMPORTANCE 
This study is concerned with university laboratory teachers' re-
sponses concerning the opportunity they provide for the children in 
their programs to be involved in specific tasks. Participation in real 
work tasks at the preschool level is thought to be an important means 
of developing and fostering positive attitudes and feelings about self, 
work and others by educators in early childhood. 
A review of the literature revealed that participating in the 
process and completion of real work tasks is believed to have several 
beneficial results for the child. Hendrick (5) provides the most re-
cent and descriptive material concerning the assumed value of providing 
opportunities for young children in the nursery school to work: 
••• work gives children a chance to experience the 
pleasure of genuine, productive achievement--accomplish-
ment for its own sake--and because it is a help to other 
people as well, 
Often work in the nursery school involves doing 
$omething that increases the well-being of all. This 
helping others is satisfying right now and builds later 
toward service-oriented adults • 
••• one vital pleasure in work for young children 
grows out of their passion for imitation of adults. 
The experience of success in work can be a great 
ego strengthener. Every time a child accomplishes 
$omething tangible and sees the results turn out 
teasonably well his image of himself as being a positive, 
capable person is strengthened. (pp. 375-376) 
Several other authors also report benefits of a child's 
participation in work. Goldsmith (3) suggests that assuming some 
1 
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responsibility for such tasks as helping to set tables and taking care 
of a pet gives children "the recognition and feelings of being competent 
that t;hey so much want." (p. 25) Langford (6) indicates that partici-
pation in tasks related to mealtime helps children to "feel important 
and independent." (p. 223) 
Margolin (7) in referring to the specific task of helping the 
teacher to mix paints states " ••• the involvement in so important a job 
is doing a great deal for that child in relation to a self-concept of 
worth, ability and competence." (p. 79) Referring to tasks in general, 
Margolin (7) adds: 
••• The accomplishment of one task invites the willingness 
to tackle others. With the knowledge that tasks can be 
accomplished comes the glorious appreciation of oneself 
and one's abilities, not only in relation to specific 
tasks which have been done in the past, but also in re-
lation to tasks generally, whether done before or now. 
(p. 80) 
Criteria for Tasks 
!n addition to benefits children may derive from involvement in 
tasksJ some writers have made statements that could be useful as a 
guide for selecting appropriate tasks for young children. Woodcock 
(14) indicates that in order for positive attitudes to be fostered, the 
primary prerequisites for a task are that it have relevance to the 
child's interests and that it be essential; at least, the child must 
consider it important. She cites companionship during a task as one 
reason why children might take on a task eagerly. 
aarris (4) states that tasks need to arise from the child's 
''m..Jtivational context" if the tasks are to provide growth toward hoped-
for attitudes of responsibility. 
3 
A publication of the Children's Bureau (15) points out that adults 
should consider the child's age as well as his individual interests 
when giving him responsibilities. 
Weisser (9) indicates the importance of letting the child ac-
compl:Lsh the task in his own way. She also suggests that a task should 
challenge a child Os inventiveness and skill, as well as be an essential 
task end one that makes sense to the child. 
8endrick (5) suggests criteria for tasks particularly relevant to 
the nursery school, but equally applicable in the home. The task must 
be short and able to be finished in one day or preferably less. Chil-
dren must have real tools with which to work. The adult must have 
reasonable expectations in order that the children may experience 
"plea[:!Ure in accomplishment, not perfection in performance. 11 Hendrick 
indicates further her phi.losophy about how participation in real work 
promotes positive atti.tudes toward work by stating that children should 
have the ''privilege of selection and the right of rej ection. 11 
Summary of Criteria 
Brom the literature reviewed, the following points were identified 
as criteria for tasks suitable for young children I s participation. 
Briefly, the literature suggests that a task should relate to the child I s 
interests and should challenge his inventiveness and skill. A task 
should be real, necessary, short, and able to be finished in less than 
one day. The adult must have reasonable standards and expectations as 
well a;s respect for the child;1:; own way of performing the task.. Real 
tools and companionship with other children and with the teacher are 
important elements which contribute to a pleasurable experience and 
ultimately positive feelings about oneself, concern for others, and 
work :i,.n general. 
Definitions 
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For the purposes of the study, the following terms were defined by 
the investi.gator: 
Task refers to work or a job for which someone in the program must 
be responsible. 
Opportunity implies that the child is given a choice to do or not 
to do a particular task. 
Involvement refers to partial or total participation in the process 
of the completion of a task. Involvement does not necessarily mean, 
but can mean, partial or total responsibility for the completion of the 
task. 
University ch:i.ld development laboratory refers to a nursery school 
in which university students and parents observe and often participate 
under the guidance of a professionally trained teacher. 
Teacher refers to the adult responsible for the group of children. 
Assumptions 
This investigation is based on the following assumptions: (1) that 
young children benefit from being involved in meaningful work tasks; 
(2) that child development laboratory teachers can and do provide oppor-
tunities for children to be involved in tasks occurring in the program; 
and (3) that these teachers can record accurately their practices re-
lated to the provision of such opportunities. 
Purpose of the Study 
Specifically, the purpose of this study is to determine to what 
extent university laboratory teachers provide opportunity for children 
to be involved in specific tasks related to the following areas: (A) 
the preparation and cleanup of messy materials for creative play; (B) 
the preparation and service of food; (C) the selection and return of 
materials and equipment; (D) the care and repair of equipment; (E) 
routines and the care of the room; and (F) the yard's appearance and 
safety. 
Questions worthy of investigation and related to the purpose of 
this study are: (1) Does the age of the youngest child in the group 
influence the number of tasks for which teachers provide opportunity 
for children's involvement? and (2) Does the ratio of adults to chil-
dren influence the number of tasks for which teachers provide oppor-
tunit1 for children's involvement? 
5 
'11his study is concerned only with the extent of opportunity teach-
ers provide for children's involvement in specific tasks. The value 
or importance of any specific tasks is not a part of this study and 
mu.st n;ot be inferred from the data. 
Sununary 
A review of the literature revealed that a child's participation 
in app'ropriate tasks was believed to be important to the development of 
posi ti:ve atti tu.des toward work, self and others. Criteria for deter-
mining appropriate tasks were also found. Although there is evidence 
in the literature that teachers and parents should provide opportunities 
for children to be involved in suitable tasks, there is a dei:l.rth of 
material that indicates what laboratory teachers actually do toward 
6 
this goal. Therefore, the major purpose of this study is to identify 
the extent to which laboratory teachers provide opportunity for children 
to be involved in specific tasks. 
CHAPTER II 
PROCEDURE AND METHOD 
To achi.eve the purpose of this study, three steps were followed: 
(1) the development of a task checklist; (2) the development of a 
questi.onnaire, and (3) the selection of the respondents. 
Development of the Task Checklist 
There was no available instrument by which the investigator could 
ascertain the practices of university laboratory school teachers. To 
develop such an instrument, a list of tasks was formulated from the 
investigator 1 & experiences in programs for young children, from inter-
views with persons who had worked with young children and from a re-
view of the literature. When the investigator felt she had identified 
possible work expe.riences, 62 tasks were listed in random order and 
placed on small ca,rds. Four university laborat0ry teachers were asked 
to sort these tasks according to the following three categories: 
1) I feel that the children will learn or gain from being 
involved in these tasks; therefore, I plan the program 
to include opportunities for the children to be involved 
in these tasks as often as they need to be done. 
2) I feel that the children may or may not learn or gain 
from being involved in these tasks; therefore, I allow 
the children to be involved in the tasks if they re-
quest involvement or show interest. 
3) I feel that the children will learn 0r gain more from 
~eing involv~d in other activities in the program than 
from being involved in these tasks. 
7 
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In addition, the teachers were asked to accept or reject each of 
the tasks or to indicate modifications while considering the following 
questions: (1) Is the statement of the task clear? (2) Is the task 
significant? (3) Is the task reasonable for the age group - infancy 
through six years? and (4) Does the statement refer to only one task? 
The laboratory teachers were encouraged to add any tasks and to suggest 
clarifications and revisions. At. the teachers I suggestion; two cate~ 
gories were added to make the task checklist more discriminating. The 
investigator also reworded the categories to avoid statements of value 
judgment. rhe guide for the task checklist includes a definition of 
each category and may be found in Appendix B, p. 37. 
On the basis of the four laboratory teachers' responses, the tasks 
were revised and reduced to 42 in number. A revised list of these 42 
tasks was then given to five specialists in early childhood education 
who were working or had worked in programs for young children. On the 
b~&is of these specialists's experience, they suggested additional tasks 
which could occur in a nursery school situation and would add value to 
the task checklist. The&e suggestions brought the total number of 
tasks to 65. These 65 tasks were then listed in an arbitrarily de-
te.rmined sequential and related order and were placed in groups of five 
on the ta&k checklist to facilitate checking. (Appendix B, pp. 38-45) 
Development of the Questionnaire 
The same four university laboratory teachers who had participated 
in the development of the task checklist were asked to complete a 
queE;tionnaire designed to provide information about the respondents 
and their program&. These laboratory teachers' comments and reactions 
were used to clarify and condense the questionnaire. The final form 
tnay be found in Appendix B, pp. 34-36. 
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'.('he revised task checklist, questionnaire, and a form letter com-
prised the materials sent to the labo.ratory teachers for their responses. 
(Appendix B, pp. 33-45) 
Selection of the Respondents 
Laboratory teachers' responsibility is three-fold: to the chil-
dren in their groups, to the parents of the children, and to the stu-
dents who observe and participate in their laboratory programs, and 
since they represent most likely the best trained teachers in the field 
of eatly childhood education, only laboratory teachers were selected as 
respondents in this study. To be included in the study, each respondent 
had to be the head teacher far at least one group of children. Direc-
t,:>rs of child development programs were not included in the study. 
Undergraduate students serving as head teachers as part of a course 
were not included in the study. 
'lwo professional people in the field of early childhood education 
assis~ed the investigator in identifying colleges and universities in 
which child development laboratories were known or thought to exist. 
To supplement the list from these two persons, the investigator con-
sulted the Colleges and Universities section of Webster's Dictionary as 
well as programs and proceedings from the conventions of national and 
regional organizations concerned with young children. Ninety-nine 
institutions of higher learning were· identified. 
the investigator sent a letter to the director of each of the 
laboratory schools in the 99 identified institutions briefly describing 
10 
th~ proposed project and asking if the director would be willing to 
distribute the task checklist and questionnaire to the laboratory 
teachers in his program. The letter was directed personally to those 
whose names were known. In the event no name was available, the letter 
was addressed to the "Director of the Child Development Laboratories." 
rhe investigator enclosed with the letter a postal card on which 
the director could indicate his willingness to cooperate and the number 
of head teachers in his program who would be willing to participate in 
the study. (Card design, Appendix A, p. 30) 
Seventy-three directors from the 99 institutions indicated wi.lling-
ness to assist in the distribution of the materials; two indicated that 
they ~ould not be able to participate; and in 19 cases the postal card 
was not returned. Five of the returned cards indicated that the insti-
tution had no child development laboratory. From the 73 responding 
p.Jsi.t1vely, there were requests for a total of 200 task checklists and 
quest~onnaires. The requested number of materials was mailed to the 
direct.ors who then di&tributed them to their laboratory teachers. 
Jf the 200 questionnaires and task checklists sent, 167 were re-
turned to the investigator. Of these, 17 were deleted because they 
did not comply with the criteria established for the respondents, and 
11 wete returned after the data had been processed, leaving a final 
number of 139 respondents. 
CHAPTER III 
A,.~ALYSIS OF DATA 
Xhe purpose of this study was to determine to what extent univer-
sity laboratory teachers provide opportunity for children to be in-
volved in specific tasks related to the following areas: (A) the prepa-
ration and cleanup of messy materials for creative play; (B) the prepa-
ration and service of food; (C) the selection and return of materials 
and equipment; (D) the care and repair of equipment; (E) routines and 
the care of the room; and (F) the yard's appearance and safety. The 
responses to all tasks are tabulated and are presented according to 
these six areas i.n. Tables VIII-XIII~ Appendix C, pp. 47-53. To facili-
tate treatment of the data, tasks from the checklist were regrouped 
according to the six areas described above. 
In addition to the foregoing purpose, the investigator hoped to 
provide data to answer the following questions: (1) Does the age of 
the youngest child in the group influence the number of tasks for which 
teachers provide opportunity for children's involvement? and (2) Does 
the ratio of adults to children influence the number of tasks for which 
teachers provide opportunity for children's involvement? 
'Xhe data were responses of 139 university laboratory teachers 
indicating the opportunities they provide for children's involvement in 
65 specific tasks. The data from the task checklist are presented in 
11 
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this chapter and in the appendixes in frequency tabulations and per-
centages. 
Description of Respondents 
Educational Background 
Approximately two-thirds of the respondents had Masters' degrees 
and of this number more than three-fourths held degrees in child develop-
mentor early childhood education. All but 15 of the total number of 
re.spondents held degrees in fields related to education. A summary of 
the educational background of the respondents is presented in Table I. 
TABLE I 
EDUCATIONAL BACKGROUND OF RESPONDENTS 
(N = 139) 
Major 'Field Bachelor Master 
Child Development and Early 17 75 
Childhood Education 
Elementary Education 4 4 
Education 2 4 
Home Economics and 14 3 
Home Economics Education 
Psychology 0 l 
Other 6 5 
Not f>pecified 1 1 
----·-----
TOTAL 44 93 
* Two re&pondents who did not indicate a degree but who 
teachers were included in the &ample. 
Total 
92 
8 
6 
17 
1 
11 
* 4 
139 
were head 
13 
Teach:ii.ng Experience 
The data indicate that a majority of the respondents were experi-
enced in the general field of teaching (Table II) and that more than 
half had at least one year of teaching experience in a nursery school 
situation. Only 31 respondents indicated that they had one year or 
more of kindergarten teaching experience. A summary of the respondents' 
teaching experience in nursery school and kindergarten m,ay be found in 
Table III. 
TABLE II 
TOTAL NUMBER OF YEARS TEACHING EXPERIENCE OF RESPONDENTS 
(N = 139) 
Less 'nlan 
l Year 
l to 2 
Years 
3 to 5 
Years 
6 to 8 
Years 
9 to 14 
Years 
15 to 44 
Years 
---.:-.c~---~-------------------------------------------------~------------------------------
7 19 50 17 20 26 
TABLE III 
NURSERY SCHOOL-KINDERGARTEN TEACHING EXPERIENCE OF RESPONDENTS 
(N = 139) 
Type of Teaching 
Exp1cr i enc e 
Nursery School 
Kindergarten 
Less Than 
1 Year 
15 
108 
1 to 3 
Years 
55 
22 
4 to 9 
Years 
38 
7 
10 or More 
Years 
31 
2 
14 
Analysis of Responses 
In order to give a more pointed view of the tasks for which teach-
ers plan opportunity for children's involvement and the tasks for which 
teachers never provide opportunity for children's involvement, the data 
were analyzed in two categories: (1) Always and Occasionally responses, 
and (2) Never responses. The Always and Occasionally responses were 
combined and treated as one category because they both would involve 
some wlanning on the part of teachers. 
Always-Occasionally Responses 
'l'here were 18 tasks for which 80 percent or more of the respondents 
indicated that they always or occasionally provided opportunity for 
children to be involved. These are listed in Table IV. The largest 
numbe·r of these tasks is found in Area C, Selection and Return of 
Matertals and Equipment. 
Never Responses 
'!'here were 12 tasks for which at least 33 percent of the respondents 
indicated that they never provided opportunity for children's involve-
ment. 'l'hese are listed in Table V. The largest number of these tasks 
is found in Area D, Care and Repair of Equipment. 
15 
TABLE IV 
* TASKS BY AREAS AND PER.CENT OF RESPONDENTS WHO ALWAYS OR OCCASIONALLY 
PROVIDE OPPORTUNITY FOR CHILDREN 1 S INVOLVEMENT 
Task Area 
Prepatation and Cleanup of Messy 
Materials for Creative Play 
A-2. Sponge the table after water 
play. 
A-4. Put away water toys after use. 
A ... 7. Mix play dough. 
A-10. Put clay scraps into a ball 
for storage after use. 
A-13. Sponge spills on table and 
floor during art activities. 
Preparation and Service of Food 
B-5. 
B-·9. 
Place eating utensils in 
appropriate receptieles 
after lunch or juice. 
Serve food and beverage at 
the table. 
Selection and Return of Materials 
and Equipment 
C-1. Put away dress-up clothes 
after use. 
C-4. Select table toys from a low 
shelf and return them after 
C-5. 
use. 
Return books to appropriate 
rack or shelf. 
C-6. Select art materials from a 
low shelf and return them 
after use. 
* 
Response Category 
Always Occadonally 
51 32 
55 32 
28 56 
60 25 
43 45 
79 8 
50 30 
78 17 
83 11 
80 17 
65 19 
Total 
83 
87 
84 
85 
88 
87 
80 
95 
94 
97 
84 
Only tasks for which 80 percent or more of the respondents indi-
cated at lea&t occasional provision of opportunity for children's in-
volvement are represented in this table. 
TABLE IV (Continued) 
Task .Area 
C-7. 
C-8. 
Select unit blocks and acces-
sories and replace them on 
appropriate shelves after use. 
Get tricycles and wheel toys 
from storage area and return 
them after use and at the 
close of outdoor play. 
C-9. Get sand toys from storage 
area and return them after 
use and at the close of out-
door play. 
Care and Repair of Equipment 
D- 2. 
D·-3. 
Clean house in the house-
keeping area. 
Pick up pieces of a spilled 
table toy and look for lost 
pieces. 
Rout:i.e;es. and the Care of the. Room 
E·- 5. M'Jve furniture to make room 
for special activities. 
E~6. Carry bimple verbal messages 
to an adult in another room or 
area. 
Yardgs Appearance and Safety 
None 
Response Category 
Always Occasionally 
85 9 
71 23 
62 27 
35 45 
78 19 
31 53 
19 68 
16 
Total 
94 
94 
89 
80 
97 
84 
87 
17 
TABLE V 
* TASKS BY AREAS AND PERCENT OF RESPONDENTS WHO NEVER 
PROVIDE OPPORTUNITY FOR CHILDREN'S INVOLVEMENT 
Task Area 
Response Category 
Never 
Prepar1ation and Cleanup of Messy Materials 
for Creative Play 
A-9. Mix Natural clay from powdered clay and water. 
Prepariation and Service of Food 
B-7. Prepare juice. 
B-10. Wash the dishes after a cooking or mixing 
experience. 
Select;ion and Return of Materials and Equipment 
None 
Care apd Repair of Equipment 
Dm4. Wash accessories to unit and hollow blocks. 
D~ .5. Wash the blocks. 
D··6. Wax the blocks. 
D-7. Sand the blocks. 
D-9. Repair broken toys or blocks. 
D-11. Oil tricycles and wagons. 
Routines and the Care of the Room 
E-2. Clean lockers or child's individual space. 
E-4. Place chairs on top of tables at the end of 
the day. 
E 11. Clean toy and block shelves. 
Yard:s Appearance and Safety 
None 
*· 
34 
35 
37 
39 
61 
73 
65 
37 
44 
53 
43 
37 
Only tasks for which 33 percent or more of the respondents indi-
cated that they never provide opportunity for children's involvement 
are represented in this table. 
l~fluence of the Age of the Youngest Child in the 
Group on Opportunity Provided for Children's 
Involvement in Tasks 
,ne of the aims of this study was to answer the question: Does 
18 
the age of the youngest child in the group influence the number of tasks 
for which teachers provide opportunity for children's involvement? The 
complete data related to this specific question may be found in Tables 
XIV-XIX, Appendix D, pp. 55-61. 
Only the respondents who indicated the age of the youngest child 
iD their group were included in this portion of the data analysis, Per-
centages in these tables are based on the total number of responses in 
the fi,rst four categories for each task, i.e., Always, Occasionally, 
Upon Child us Request, and Never. Therefore, only those responses which 
indica,ted that the task actually occurred in the particular program 
were included in this analysis. 
In 'I'able VI, the number of tasks for which 80 percent or more of 
tJ:,e reispondents indicated that they always or occasionally provided 
opportunity for children's involvement has been tabulated according to 
the ag,e of the youngest child in the group. When the tasks are con-
sidered by areas, the age of the youngest child did not appear to make 
a cons:Lstent difference in the number of tasks for which teachers pro-
vided opportunity for children's involvement. However, when all areas 
are considered together, the age of the youngest child did make a 
difference. In those groups in which the youngest child was less than 
three years of age, teachers provided opportunity for children to be in-
volved in fewer tasks than did the teachers in the other groups. 
TABLE VI 
NUMBER DF TASKS BY AREAS FOR WHICH 80 PERCENT OR MORE OF THE 
RESPONDENTS INDICATED AT LEAST OCCASIONAL PROVISION OF 
OPPORTUNITY FOR CHILDREN'S INVOLVEMENT: LABORATORY 
PROGRAMS GROUPED ACCORDING TO THE'AGE 
OF THE YOUNGEST CHILD IN THE GROUP 
N = 124 
Age of Youngest Child 
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Number 
of Tasks 
in Area 
Below 3:0 3:0 to 3:11 4:0 and Above 
Task Area 
A. Prep,aration and Cleanup 
of ~essy Materials for 
CrealJ;ive Play 
B. Prep~ration and Service 
of Fpod 
c. Sele¢tion and Return 
of M~terials and 
Equi1>ment 
D, Care and Repair of 
Equil'ffient 
E, Routines and Care 
of the Room 
F, Yardls Appearance and 
Safe~y 
TOTAL 
15 
10 
10 
13 
11 
6 
65 
(N = 25 ) (N = 7 8) (N = 21 ) 
8 5 
3 6 6 
8 9 10 
2 2 2 
5 4 7 
1 1 1 
23 30 31 
* Fot the specific tasks within each area, see shaded sections in Tables XIV·XIX, 
Appendix D, pp, 55·61, 
Influence of the Ratio of Adults to Children 
on Opportunity Provided for Children's 
Involvement in Tasks 
20 
Another aim of this study was to answer the question: Does the 
ratio of adults to children influence the number of tasks for which 
teachers provide opportunity for children's involvement? The complete 
data related to this specific question may be found in Tables XX-XXV, 
Append.ix E, pp. 63- 69. 
For this portion of the data analysis only those respondents whose 
youngest child in the group was not younger than three years of age 
were included. Ratios were figured on the basis of the largest number 
of adults present at any one time compared to the total number of chil-
dren in the group. For example, if a respondent indicated that there 
were 16 children in her group and as many as four adults present at any 
one t:ilme, her responses would be compiled in the ratio column which 
includes the ratio of one adult to every four children. 
9ercentages in these tables are based on the total number of re-
sponses in the first four categories for each task, i.e., Always, 
Occas~onally, Upon Child's Request, and Never. Therefore, only those 
responses which indicated that the task actually occurred in the par-
ticul~r program were included in this analysis. 
In Table VII, the number of tasks for which 80 percent or more of 
the respondents indicated that they always or occasionally provided 
opportunity for children's involvement has been tabulated according to 
the r~tio of adults to children. When the tasks are considered by areas, 
the ratio of adults to children did not appear to make a consistent 
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difference in the number of tasks for which teachers provided oppor-
tunity for children cr s involvement. However, when all areas are con-
sidered together, teachers in groups with large or small ratios of 
adultf:l to children provided opportunity for children's involvement in 
~ tasks than did teachers in groups with a moderate ratio of adults 
to children. 
TABLE VII 
NUMBER OF TASKS BY AREAS FOR WHICH 80 PERCENT OR MORE OF THE 
RESPONDENTS INDICATED AT LEAST OCCASIONAL PROVISION OF 
OPPORTUNITY FOR CHILDREN'S INVOLVEMENT: LABORATORY 
PROGRAMS GROUPED ACCORDING TO THE LARGEST RATIO 
OF ADULTS TO CHILDREN AT ANY ONE TIME 
N = 90 
Number Ratio of Adults to Children 
* 
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of Tasks 1-2 to 1-7 1-8 to 1-11 1-12 and Above 
Task Area in Area (N = 57) (N = 23) (N = 10) 
A. Pre,paration and Cleanup 
of Messy Materials for 
** Cre11tive Play 15 8 7 9 
B. Preparation and Service 
of food 10 7 5 5 
c. Selection and Return of 
Mat¢rials and Equipment 10 10 9 10 
D. Care and Repair of 
Equipment 13 2 2 2 
E. Routines and Care of 
the Room 11 6 3 4 
F. Yard's Appearance and 
Safety 6 l 1 l 
TOTAL 65 34 27 31 
*A ratio of one adult to every 8 to 10 children is a frequently recommended ratio in 
the child development literature; therefore, the ratio groups were based on this ratio, 
any ratto above it, and any ratio below it. 
** For the specific tasks within each area, see shaded sections in Tables XX-XXV, 
Appendix E, pp. 63-69. 
Cl:IAPTER IV 
SUMMARY AND RECOMMENDATIONS 
Summary 
The purpose of this study was to determine the extent to which 
university laboratory teachers provide opportunity for children to be 
involved in specific tasks. Data were also gathered to answer the fol-
lowing questions: (1) Does the age of the youngest child in the group 
influence the number of tasks for which teachers provide opportunity 
for children's involvement? and (2) Does the ratio of adults to chil-
dren influence the number of tasks for which teachers provide oppor-
tunity for children's involvement? 
A task checklist was devised by which a teacher could indicate her 
practice concerning each of 65 tasks. The task checklist and a ques-
tionnaire were sent to 200 university laboratory teachers in various 
sections of the United States. The task checklist and questionnaire 
were completed by 139 respondents and their responses comprised the 
data for this study. 
~he results of this study are as follows: 
L There were 18 tasks, seven of which were found in the area of 
the selection and return of materials and equipment, for which 80 per-
cent o'r more of the respondents indicated that they always or occasion-
ally p1rovided opportunity for children's involvement. 
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2. There were 12 tasks, six of which were found in the area cf 
the care and repair of equipment, for which 33 percent or mLrt of the 
respondents ind::..cated that they never provided opportunity J ,r chil-
dren 1 s involvement • 
24 
.3. In those groups in which the youngest child was less than three 
years of age, teachers provided opportunity for children to be involved 
in fewer tasks than did the teachers in groups in which the youngest 
child was three years of age or older. 
4. Teachers in groups with large or small ratios of adults to 
children provided opportunity for children's involvement in .!!!2!J: tasks 
than did teachers in groups with a moderate ratio of adults to children. 
Limitations of the Study 
1. This study was concerned only with the extent of opportunity 
teachers provide for children's involvement in specific tasks. The 
value or importance of any specific tasks was not a part of this study 
and must not be inferred from the data. 
2. !he general limitations inherent in any questionnaire in which 
a common frame of reference cannot be assured are to be found in this 
study. 
3. There was no way of determining if all university laboratory 
school;s were contacted; most likely there are other laboratory schools 
which should have been included in the study. 
Recommendations 
L Extensive study should be carried out to determine what experi-
ences actually contribute to a child's development of responsibility. 
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2. Further study should be directed toward the identification of 
teachers' attitudes toward work in the laboratory program and toward 
involving children in work tasks, since adult attitudes are known to 
influence children's attitudes and activities. 
3. New studies should be initiated in institutions involved in 
teacher education in early childhood to identify and evaluate experi-
ences provided for students to learn to plan programs that meet the 
needs of young children in group living. 
4. The practices of teachers in non-laboratory schools should be 
studied, since many of the graduates of teacher-training institutions 
take positions in non-laboratory schools. The teachers who have chil-
dren for more hours of the day or from different cultural backgrounds 
may g~ve different responses than did the rather homogeneous group of 
teachers included in this study. 
5. Teachers should continually reevaluate their practices in order 
to use most fully the opportunities they have to expose children to 
beneficial experiences in all aspects of the program, among which should 
be the opportunity for involvement in meaningful work. 
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OKLAHOMA STATE UNIVERSITY • STILLWATER 
Department af Family Relations & Child Development 
FRontier 2-6211, bt. 6084 
December 13, 1967 
74074 
I am a graduate assistant in the a:l day laboratory program of the Jepart-
ment of F&mi:y Relations and Child Development at Oklahoma State University. As 
a par~ of rr:y Y.aster'a thesis I am conductiL£ a survey of teachers in university 
laboratory programs for young children and would like the responses of eacn of 
the head teachers in your laboratory program concerning their practices and 
views re:ated to developing responsibi:ity in young children. No more than 
forty-five minutes 9f their time will be needed to respond and materials can 
be returned anonymously in a provided stamped envelope, 
Would you please indicate the number of your laboratory teachers who would 
be willing to cooperate and your willingness to distribute the sets of materials 
by completing and returning the enclosed postal card, When I have received your 
card, l will send you the number of sets you have indicated, 
Results of the study ·,.;ill be available to all respondents at the close of 
the study which should be in the summer of 1968. 
Thank you so very much for your cooperation and assistance. 
Er.closure 
Sincerely yours, 
Jane Gould Cornick 
Graduate Assistant 
Josephine Hoffer, Adviser 
Acting Head and Assoc1~te Professor 
Department of Family Relations and 
Child Development 
30 
(NAME) 
(UNIVERSITY) 
(DEPARTMENT) 
(CITY) (STATE) (ZIP CODE) 
PLEASE SEND ME __ SETS OF MATERIALS • 
( ) WE WILL NOT BE ABLE TO ASSIST YOU WITH YOUR SURVEY. 
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OKLAHOMA STAii UNIYIRSIIY • STILLWATER 
Department of Family Relations & Child Development 
FRontler 2-6211, Ext. 608.4 
February 12, 1968 
To the Director: 
Thank you for your cooperation in my study of the develop• 
ment of responsibility in young children. Enclosed are the sets 
of materials you requested, Your help in distributing these sets 
to your laboratory teachers ia certainly appreciated. 
I look forward to sharing the reaults of this study with 
you and with the participating laboratory teachers, 
Very sincerely yours, 
J::::':ou~k ~ 
Graduate Assistant 
Enclosures 
74074 
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OKLAHOMA STATE UNIVERSITY • STILLWATER 
Department of Family Relations & Child Development 
FRontier 2-6211, E11t, 60Q,4 
February 12, 1968 
Dear Laporatory Teacher; 
Recently the director of your program indicateo your willing-
ness to .cooperate in a survey which I am conducting as a part of 
my :Master I s 1:hesis. I am interested in current practices which 
74074 
are related to the development of responsibility in young children. 
The survey wil 1 include approximately seventy laboratory achoo la 
throughout the country, 
:For your part in th:!.$ survey, I am enclosing the Checklist of 
Tasks and a Questionna:I.re which will give me a description of 
your laboratory school. A 1;1elf-addressed stampecl envelope is also 
enclosed for your convenience in returning the materials to me at 
the earliest possible elate. 
When the study has been completed; poss:Lbly by late summer 
of 1968, copies of the results will be macle available to you 
through the clirector of your laboratory program, 
'I'hank you for being a r.espondent to my survey; yo\.\r cooperation 
i1;1 certainly appreciated, 
Enclosures 
Sincerely yoL1rs, 
Q~bc-uLL~ 
~~ane Gould Cornick 
Graduate Assistant 
~~/~u 
~sephine Hoffe:, :tfser 
Associate Professor, Acting 
Nead; Department of Family 
Relations and Child Development 
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QUESnONNAIRE 
1. Present position:~--------------------------------------
2. Educational backgrolDld: 
3. 
Degrees received: 
B.A. or B.S. 
__ Major ------------- Year __ _ 
M.A. or M.S. __ Major Year __ _ 
Ph.D. or Ed.D. __ Major Year __ _ 
Teaching experience: (number of years) 
Nux-sery school: 1-3 
Kindergarten: 1-3 
Elementary (primary): 1-3 
Elementary (intermediate): 1-3 
Junior and Senior High: 1-3 
College: 1-3 
Other: 1·3 
Specify: 
4-9 
4-9 
4-9 
4-9 
4-9 
4-9 
4-9 
lo+- --
lo+- --
lo+- --
lo+- __ 
lo+- --
lo+- --
lo+- --
4. Total number of actual years of teaching experience: ------· 
s. Administrative experience: (number of years) 
1-3 __ 4-9 __ lOt- --
Specify:-------------------------------------------------------
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6. Itj.dicate all types of programs b w.hicb: you. la.ave been involved: 
---- College laboratory program 
---- High-School laboratory program 
__ All-day program 
__ Public school kindergarten 
--
Head Start 
7. Indicate all items which describe your current laboratory program: 
_____ Morning session 
----
Afternoon session 
___ All-day program (in which the same children are present 
morning and afternoon) 
Noon meal served 
---
8. Indicate the n~ber of days each week and hour.a each day that your 
laboratory program is in session: 
Days each week 
_____ Hours each day 
9. For how many separate groups of children are you currently 
re,ponaible? __ _ 
.10. How many children are in each group and what was the age range 
(eii:pressed in years and months) of the children in each group 
when the program began for these children? 
Number .Age Range (expressed in years and ·months) 
11. Indicate the number of adults who participate in your laboratory 
program and the number of hours each week they participate: 
Hours 
36 · 
Number !!sh !!.!!5 
___ Trained teachers (not including yourself) 
Graduate student assistants 
---
Undergraduate student assistants (including 
"student teachers") 
___ Cook 
Jani tor or Maid 
---
Others 
---
Specify:------------------------------------------------
12. Number of adults directly involved with the children at any one 
time: 
Minimum: __ _ Maximum: 
---
13. In addition to your laboratory program, indicate any other 
responsibilities which you regularly perform: 
___ College teaching 
___ High school teaching 
Research 
---
Other 
---
Specify:-------------------------------------------------
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GUIDE FOR CHECKLIST OF TASKS 
T•sks in which children may participate in nursery school are de-
scribed on the attached checklist. For each task, the extent of the 
children's participation in your particular program can be indicated•• 
follows: 
ALWAYS; 
OCCASIONALLY: 
J!fillli CHILD'S 
RllHUEST: 
NEVER: 
You always plan opportunities for a child or children to 
be involved in this task. 
Example: In your l~boratory program, the children 
may help with the preparation of lunch 
every day. 
You occasionally plan opportunities for a child or 
children to be involved in this task. 
Example: In your laboratory program, there may 
be occasions when the menu includes 
something which the children may help 
to prepare. 
You allow a child or children to be involved in this 
task, if they request involvement. 
Example: In your laboratory program, when a child 
shows special interest or asks to help 
with the preparation of lunch, he may be 
given this opportunity. 
You never involve the children in this task. 
Example: In your laboratory program, you may serve 
·· lunch I but it may not be feasible for a 
child to participate in its preparation. 
DOES N0t APPLY: this task never occurs in your laboratory program. 
---
Example: In your laboratory program, you may not 
serve lunch and, therefore, this task 
does no·t apply. 
CHECKLIST OF TASKS 
Directions: Put a check mark in one of the 
columns to indicate your current 
practtce for each task. 
D i i escr .Pt ons o f T k ass 
1. Fill containers for water play activities. 
2. Sponge the table after water play. 
3. Mop water from the floor after water play. 
4. Put away water toys (ex., boats, funnels I 
etc.) af.ter use. 
5. Place wet towels or rag rugs (perhaps 
those used under the water play table) in 
suitable place for drying. 
6. Wash dolls and doll clothes. 
7. Clean house in the housekeeping area (ex., 
wash dishes or furniture.) 
8. Put away dress-up clothes after use. 
9. Clean the lavatories and/or sinks. 
10. Clean lockers or child's individual space 
(ex., dust or wash shelves in locker.) 
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11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
2 o. 
Descriptions of Tasks 
Mix tempera painta. 
Mix play dough (flour, salt, oil, and 
water mixture.) 
!repare soap paint using egg beaters. 
Mix natural clay from powdered clay and 
water. 
Put.clay scraps into a ball for storage 
after use. 
Sweep sand from the floor after using the 
indoor sand box. 
Sweep scraps from the floor after art work 
(ex., clay, paper scraps.) 
Sponge spills on table and floor during 
art activities. 
W•sh fingerpaint table or trays (ex., at 
the close of self .. 9elect"ed activity 
period.) 
WJ1.sh paint or paste brushes and 
ctmtainers. 
A, .,°'J 
.. 111 111~1 
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21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
Descriptions of Tasks 
Sponge the tables in preparation for 
juice or snack. 
Get sponge from shelf to clean spills 
during juice or lunch. 
Set tables for lunch (ex., distribute 
napkins. Platea. and silverware.) 
Set tables for juice or snack (ex., 
distribute napkins, glasses, and 
crackers.) ' 
Place eating utensils in appropriate 
recepticles after lunch or juice. 
Prepare a dish for lunch (ex., Jello, 
cookies, bread and butter sandwiches.) 
Prepare Juice (ex., mix orange drink.) 
Prepare snack (ex., spread crackers wf.th 
butter; cut cheese or fruits.) 
Serve food and beverage at the table (ex .• , 
$erve own or others' plates; pour juice 
or milk.) 
Wash the dishes after a cooking or mixing 
experience, 
A, .. co 
., Iii I /IQ/ 
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Descriptions of Tasks 
31. Push chairs up to the table after use. 
32. .Place chairs on top of tables at the end 
of the day, 
33. 'Take cot or mat from storage area to 
usual or designated resting place and 
return it after rest. 
34. ~ve furniture to make room for special 
,activities (ex., extra room for block 
building·. story-music 2rouos. dancin2.) 
35. ~ve portable equipment from indoor 
:storage to play yard and return at the 
close of outdoor play (ex., saw horses, 
boards.) 
36. Carry simpl~ verbal messages to an adult 
in another room or area (ex., to ano~her 
teacher or to the cook.) 
37. ,ut up bulletin boards using children I s 
,irt work or oictures. 
38. ~ater indoor plants. 
39. Care for a pet's housing (ex., clean the 
hamster I 8 cage; Wa&h the gravel in the 
aauarium.) 
40. Feed and water pets. 
42 
Description, of ?asks 
41. Select table toy1 (ex., puzzles, manipu-
lative toyi) from a low 1helf and r·eturn 
them after u,e. 
42. Pick up pieces of a 1pilled 
look for lost piece,. 
table toy and 
., 
43. lleturn booka to appropriate rack or 
shelf. 
44. Select art material, (ex., paper, 
scis1or1, paste) from a law 1helf and 
return them after use. 
45. Select unit blocka and acce11orie1 and 
replace them on appropriate ahelvea after 
use. 
46, Clean toy and block shelve, (ex., dust or 
wash.) 
47. Wash acce11oriea to unit and hollow block, 
(ex •• animal a. cars. oeoo1 .... ) 
48. Waah the blocks. 
49. Wax the"blocks. 
so. Sand the blocks. 
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Descriptions of Tasks 
51. Care for the booka (ex., alert teacher to 
repairs needed; help with repairs.) 
52. Repair broken toys or blocks. 
53. Repair outdoor equipment (ex., hmsner 
loose nails into boxes.) 
54. Care for the yard (ex. , pull weeds from 
the garden; water the grass or the 
garden.) 
55. Keep yard free of paper and sharp objects 
by placing them in an appropriate 
recepticle. 
56. Get tricycles and wheel toys from storage 
area and return them after use and at the 
close of outdoor play. 
57. Oil tricycles and wagons. 
5 8. Wash tricycles and other wheel toys. 
5 9. Sweep sidewalk or wheel-toy area. 
60. Clear sidewalks of snow or ice (ex., 
shovel snow; sprinkle salt or sand on 
walks.) 
61. 
62. 
63. 
64. 
65. 
Descriptions of Tasks 
Get sand toys from storage area and 
return them after use and at the close of 
outdoor play. 
Get and put away woodworking materials 
(ex •• tools. wood. nails.) 
Dry yard equipment after rain (ex., swing 
seats, slides, boards.) 
Fill holes in the yard with dirt. 
Place balancing boards (planks) off the 
ground at the end of the day. 
If there are other tasks in your laboratory program 
in which you involve the children, please add them in 
the spaces provided on the following page. Be sure to 
put a check mark in one of the column• to indicate your 
current practice for each task. 
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:Descriptions of Tasks ~ 
1. 
2. 
3. 
4. 
' 
5. 
6. 
7. 
8. 
9. 
10. 
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TABLE VIII 
TOTAL RESPONSES INDICATING OPPORTUNITY PROVIDED FOR CHILDREN'S INVOLVEMENT IN TASKS RELATED TO 
THE PREPARATION AND CLEANUP OF MESSY MATERIALS FOR CREATIVE PLAY (AREA A) 
~N = 139) 
Oeeortuni.tI Provided for .Children's Involvement 
Always Occasionally Upon Qiild 1 1i lllever Does Not No Answer 
Request ApJi!ll 
Descriptions of Tasks F % F % F % F % F % r % 
A-1. Fill containers for water play activities. 53 38 53 38 21 15 8 6 3 2 1 1 
A-2. Sponge the table after water play. 71 51 44 32 12 9 3 2 9 6 0 0 
A-3. Mop water from the floor after water play. 65 47 45 32 22 16 2 1 5 4 0 0 
A-4. Put 111<1ay water toys (ex., boats, funnels, 
etc.) after use. 77 55 45 32 9 6 6 4 1 1 1 1 
A-5. Place wet towels or rag rugs {perhaps those 
used under the water play table) in suitable 
place for drying. 32 23 48 35 15 11 15 ll 28 20 1 1 
A-6. Mix tempera paints. 10 7 SS 40 33 24 34 24 s 4 2 1 
A-7. Mix play dough {flour, salt, oil, and water 
mixtur·e.) 39 28 78 56 7 5 13 9 1 1 1 1 
Note: Percentages have been rounded to the nearest whole number; in some cases totals may not equal 100%. 
.i::-, 
-..J 
Descriptions of Tasks 
A-8. Prepare soap paint using egg beaters. 
A-9. Mix natural clay from powdered clay and 
wat.er. 
A-10. Put clay scraps into a ball for storage 
after use.· 
---
A-11. Sweep sand from the floor after usi:ng the 
indoor sand box. 
A-12. Sweep scraps from the floor after art work 
(ex., clay, paper scraps.) 
A-13. Sponge spills on table and floor during 
art activities. 
A-14. Wash fingerpaint table or trays (ex., at 
the close of self-selected activity period.) 
A-15. Wash paint or paste brushes and containers. 
TABLE VIII (Continued) 
022ortunit~ Provided for Children's Involvement 
Always Occasionally Upon Child's Never Does Not 
R~uest 
~l!lI 
F % F % F % F % F % 
20 14 79 57 13 9 17 12 9 6 
2 l 26 19 11 8 47 34 50 36 
84 60 35 25 6 4 5 4 7 5 
23 17 19 14 6 4 5 4 84 60 
35 25 50 36 30 22 20 14 2 l 
60 43 63 45 13 9 2 l 0 0 
58 42 42 30 24 17 11 8 2 l 
25 18 38 27 45 32 25 18 3 2 
No Answer 
F % 
l l 
3 2 
2 l 
2 l 
2 l 
l l 
2 l 
3 2 
.i::--
00 
TABLE IX 
TOfAL RESPONSES INDICATING OPPORTUNITY PROVIDED FOR CIIILDREN;rS TNVOtVmENT IN TASKS RELATED TO 
THE PREPARATION AND SERVICE OF FOOD (AREA B) 
(N = 139) 
OeeortunitX Provided for Children's Involvement 
Always Occasionally Upon Child's Never Does Not No Answer 
R~uest 
~J;?l;z: 
Descriptions of Tasks F ~ F % F % F % F % F % ,. 
B-1. Spo.nge the tables in prepl!Z'ation for 
juice or snack. 37 27 53 38 19 14 13 9 12 9 5 4 
B-2. Get sponge from shelf to clean spills 
during juice or lunch. 72 52 37 27 11 8 6 4 8 6 5 4 
B-3. Set tables for lunch (ex., distribute 
napkins, plates, and silverware.) 14 10 14 10 9 6 12 9 83 60 7 5 
B-4. Set tables for juice or snack (ex., 
distribute napkins, glasses, and crackers.) 57 41 44 32 15 11 8 6 10 1 5 4 
B-5. Place eating utensils in appropriate 
recepticles after lunc·h or juice. 110 79 11 8 3 2 3 2 7 5 5 4 
B-6 .• Prepare a dish for lunch (ex., jello, 
cookies, bread and butter sandwiches.) 9 6 so 36 2 l 13 9 60 43 5 4 
B-7. Prepare juice (ex., mix orange drink.) 9 6 48 35 7 5 49 35 21 15 5 4 
B-8. Prepare snack {ex •. , spread crackers with 
butter; cut cheese or fruits.) 10 7 86 62 4 3 19 14 14 10 6 4 
B-9. Serve food and beverage at the table (ex., 
serve own or others' plates; pour juice 
or milk.) 70 so 41 30 3 2 10 7 10 7 s 4 
B .. IQ. -Wash the d'ishes after a cooking or mixing 
experience. 12 9 46 33 17 12 51 37 8 6 s 4 
No~: Percentages have been rounded to the nearest whole number; in some cases totals may not equal 100%. 
~ 
\0 
TABLE X 
TOTAL RESPONSES INDICATING OPPORTUNITY PROVIDED FOR CHILDREN'S INVOLVEMENT IN TASKS RELATED TO THE 
SEL-EC-TION AND RETURN OF MATERIALS AND EQUIPMENT (AREA G) 
(N = 139) 
OJ:!J:!Ort1mitI Provided for Children's Involvement 
Always Occasionally Upon Child's Never Does Not No Answer 
R2:juest Aee1I 
Descriptions of Tasks F % F % F % F % F % F % 
C-1. Put m;ray dress-up clothes after use. 109 78 24 17 3 2 2 l l l 0 0 
C-2. Take cot or mat from storage area to usual 
or designated resting place and return it 
after .rest. 51 37 11 8 1 1 4 3 69 50 3 2 
C-3. Move portable equipment from indoor 
storage to play yard and return at the close 
of outdoor play (ex.• saw horses, boards.) 53 38 49 35 9 6 8 6 18 13 2 1 
C-4. Select table toys (ex., puzzles, .manipulative 
toys} from a low shell and return them after 
use. 116 83 15 11 2 1 0 0 1 1 5 4 
C-5. Return books to appropriate rack or shelf. 111 80 23 l7 0 0 0 0 0 0 5 4 
---
C-6. Select art materials (ex., paper, scissors, 
paste) from a low shelf and return them after 
use. 90 65 27 19 8 6 5 4 3 2 6 4 
C-7. Select unit blocks and accessories and replace 
them on appropriate shelves after use. 118 85 13 9 2 1 0 0 0 0 6 4 
C-8. Get tricycles and wheel toys from storage 
area and return them after use and at the 
close of outdoor play. 98 71 32 23 0 0 2 1 6 4 1 1 
C-9. Get sand toys from storage area and return 
them after use and at the close of outdoor 
play. 86 62 37 27 3 2 4 3 8 6 1 1 
C-10. Get and put away woodworking materials 
(ex., tools, wood, nails.) 60 43 48 35 12 9 9 6 7 5 3 2 
Note: Percentages have been rounded to the nearest whole number; in some cases .totals may ·not equal 100%. 
Ul 
0 
TABLE XI 
'1'QTAL RESPUNSES I~"'DICATING OPPOR'l'UNI TY PRO\iIUED FOR CHILDREN 5 INVOlNEMENT IN TASKS RELATED TO 
THE CARE AND REPAIR OF EQUIPMENT (AREA D) 
(N = 139) 
OeeortunitI Provided for Children's Involvement 
Always Occasionally Upon Child ' s Never Does Not No Answer 
R~uest AeElI 
Descriptions of Tasks F ~ F 7. F ": F % F F ,. I• 
D-1. Wash dolls and doll cloth~s. 35 25 67 48 23 17 14 10 0 0 0 0 
D-2. Clean house in the housekeeping area (ex., 
wash dishe·s or furniture.) 48 35 63 45 18 13 9 6 0 0 1 1 
-----
D-3. Pick up pieces of a spilled table toy and 
look for iost pieces. 108 78 26 19 0 0 0 0 0 0 5 4 
D-4. Wash accessories to unit and hollow blocks 
(ex., animals, cars, people.) 7 5 42 30 26 19 54 39 4 3 6 4 
D-5. Wash the blocks. 4 3 22 16 14 10 85 61 8 6 6 4 
D-6. Wax the blocks. 0 0 7 5 6 4 101 73 18 13 7 5 
D-7. Sand the blocks. l l 15 11 10 7 91 65 16 12 6 4 
D-8. Care for the books (ex., alert teacher to 
repairs needed; help with repairs.) 21 15 54 39 24 17 37 27 2 l 1 1 
D-9. Repair broken toys or blocks. 5 4 55 40 22 16 51 37 5 4 1 1 
D-10. Repair outdoor equipment (ex., hammer loose 
nails into boxes.) 13 9 65 47 18 13 39 28 3 2 1 1 
D-11. Oil tricycles and wagons. 3 2 51 37 17 12 61 44 6 4 1 1 
D-12. Wash tricycles and other wheel toys. 6 4 67 48 17 12 41 30 7 5 1 1 
D-13. Place balancing boards (planks) off the 
ground at the end of the day. 30 22 41 30 5 4 28 20 31 22 4 3 
Note: Percentages have been rounded to the nearest whole number; in some cases totals may not equal 100%. \JI 
I-' 
TABLE XII 
TOTAL RESP~NSES lND":CArlNG OPPORTUNITY PROV~DED FOR CHILDREN'S INVOLVEMENT IN TASKS RELATED TO 
ROUTINES AND THE CARE OF THE ROOM (AREA E) 
~N = 139) 
.Oeeortuni!:l; Provided for Children's Involvement 
Always Occai;ionally Upon Child's Never Does Not No Answer 
R!i!!iuest AeelI 
Descriptions of Tasks F ,. F % F ~ F % F '7. F % ,. 
E-1. Clean the lavatories and/or sinks. 13 9 44 32 48 35 32 23 2 l 0 0 
E-2. -Clean lockers or child I s individual space 
(ex., dust or wash shelves in locker.) ·5 4 2.8 20 26 19 73 53 6 4 l l 
E-3. Push chairs up to _the table after use. 50 36 59 42 11 8 15 11 i 1 2 1 
E-4. Place chairs on top o.f tables at the end 
(If the day. 6 4 6 4 7 5 60 43 58 42 2 1 
E-5. Move f\Jrniture to make room for special 
activities- (ex.• extra room for block 
building, story-music gro!'ps, dancing.) 43 31 74 53 13 9 3 2 4 3 2 1 
E-6. CarrY simple. verbal messages to an adult 
in_ another r09m or ar·ea (ex., to another 
teacher or to the cook.) 27 19 95 6-8 3 2 . 7 5 5 4 2 1 
E-7. Put up bulletin boards using children• s 
art work or pictures. 35 25 66 47 17 12 14 10· 5 4 2 l 
E-8. Water indoor plants. 33 24 74 53 14 10 4 3 12 9 2 1 
E-9. Car-e for a pet's housing (ex •• clean the 
hams·ter 's cag·e; wasp_ the gravel in the 
aquari=.) 29 21 55 40 13 9 15 11 25 18 2 1 
E-10 Feed and water pets. 51 37 53 38 9 6 3 2 21 15 2 l 
E-11. Clean toy and block shelves (ex .• , dust or 
wash.) 10 7 37 27 32 23 51 .31 3 2 6 4 
No_te: Percentages have been rounded to the nearest whole number; in some cases totals may not equal 100%. IJ1 
N 
TABLE XIII 
TOTAL RESPONSES INDICATING OPPORTUNITY PROVIDED FOR CHILDREN'S INVOLVEMENT IN TASKS RELATED TO 
THE YARD'S APPEARANCE AND SAFETY (AREA F) 
(N = 139) 
022ortunitI Provided for Children's IIIVolvement 
Always Occasionally Upon Child 's Never Does Not No Answer 
R!!!Juest !i!I!lI 
Descriptions of Tasks F % F % F % F % F % F % 
F-1. Care for the yard (ex., pull weeds from 
the garden; water the ·grass or the 
garden.) 15 11 60 43 15 11 27 19 19 14 3 2 
F-2. Keep yard free of paper and sharp objects 
by placing thEIII in an appropriate recepticle. 52 37 56 40 8 6 9 6 11 8 3 2 
F-3. Sweep sidewalk or wheel-toy ares. 16 12 67 48 19 14 29 21 6 4 2 l 
F-4. Clear sidewalks of snow or ice (ex., shovel 
snow; sprinkle salt or sand on walks.) 6 4 35 25 13 9 34 24 49 35 2 l 
F-5. Dry yard equipment after rain (ex., swing 
seat-s, slid es , boards.) 13 9 57 41 18 13 33 24 15 11 3 2 
F-6. Fill holes in the yard with dirt. 16 12 53 38 17 12 29 21 21 15 3 2 
Note: Percentages have been rounded to the -nearest whole number; in some cases totals may not equal 100%. 
\JI 
w 
APPENDIX D 
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TABLE XIV 
RESPONSES INDICATING OPPORTUNITY PROVIDED FOR CHILDREN'S INVOLVEMENT IN TASKS RELATED TO THE 
PREPARATION AND CLEANUP OF MESSY MATERIALS FOR CREATIVE PLAY (AREA A): LABORATORY 
PROGRAMS GROUPED ACCORDING TO THE AGE OF THE YOUNGEST CHILD IN THE GROUP 
Descriptions of Tasks 
A-1. Fill containers for water play activities. 
A-2. Sponge the table after water play. 
A-3. Mop water from t:he floor after water play. 
A-4. Put away water toys (ex., boats, funnels, 
etc. ) after use. 
A-5. Place wet towels or rag rugs (perhaps those 
used under the water play table) in suitable 
place for drying. 
A-6. Mix tempera paints. 
A-7. Mix play dough (flour, salt, oil, and water 
mixture.) 
(N = 124) 
Age of Youngest Child 
Below 3:0 3:0 to 3:11 4:0 and Above 
(N = 25) (N = 7 8) (N = 21) 
A 0 u 
F % F % F % 
9 38 7 29 6 25 
7 30 9 39 6 26 
10 43 3 13 9 39 
-~t%~4~~'@!~fe:f!~~:: 3 12 
5 28 5 28 5 28 
0 0 9 36 9 36 
\it~f}i~]ftiiifsifi: 1 4 
Opportunity Provided for Children's Involvement 
Ne 
F % 
2 8 
l 4 
l 4 
1 4 
3 17 
7 28 
4 16 
A O 
F % F % 
~~?/11:')foi'. }}// 
:4t)s.(}#,':)j,]; 
:~JJ~Klfiii 
:f1iJt'Jt{J,i}(ij~i 
18 27 31 47 
8 11 35 48 
l~Jfi~li,\!ti)~i; 
u Ne 
F % F % 
9 12 3 4 
5 7 0 0 
10 13 0 0 
4 5 3 4 
9 14 8 12 
14 19 16 22 
2 3 4 5 
A O U Ne 
F%F%F%F% 
10 50 5 25 3 15 2 10 
)WJ!ir?Jf:41/ft: o o 5 
{B'.i}~%fi?fff M' 0 0 5 
:::!i.@if ti/'.if 2 10 l 5 
6 38 6 38 1 6 3 19 
2 10 4 20 7 35 35 
4 19 11 52 2 10 4 19 
A: Always; O: Occasionally; U: Upon Child's Request; Ne: Never 
Explanation for Tables XIV-IlX, Appendix D: The number (N) for each age group is t:he total number of teachers who indicated that the age of the youngest child 
in their respective programs was within the given age range for that: group. Because each task did not apply in every program and because several teachers did not 
indicate a response for some tasks, the frequencies for each task may not total the given N for the group. Percentages are based on the total frequencies within 
each group for each task and have been rounded t:o t:he nearest whole number; in some cases .totals may not equal 100%. 
Ln 
Ln 
Descriptions of Tasks 
A-8. Prepare soap paint using egg beaters. 
A-9. Mix natural clay from powdered clay and water. 
A-10. Put clay scraps into a ball for storage after 
use .. 
A-11. Sweep sand from the floor after using the 
indoor sand box. 
A-12. Sweep scraps from the floor after art work 
(ex., clay, paper scraps.} 
A-13. Sponge spills on table and floor during 
art activities. 
A-14. Wash fingerpaint table or trays (ex.• at the 
close of self-selected activity period.) 
A-15. Wash paint or paste brushes and containers. 
TABLE XIV (Continued) 
Age of Youngest Child 
Below 3:0 3:·0 to 3:11 4:0 and. Above 
(N=25) (N=78) (N=21) 
Opportunity Provided for Children's Involvement 
A 0 u Ne A 0 u Ne A 0 u 
F % F % F % F % F % F % F % F % F % F % F % 
4 16 14 56 2 8 5 20 11 15 47 66 7 10 6 8 3 14 12 57 3 14 
0 0 4 25 j 19 9 56 2 4 18 39 4 9 22 48 0 0 3 20 2 13 
if@iiii,;}j~~: 2 '} .o 0 i=,~ltiJA~~~il~: 2 3 3 4 ~i~k;ti~t~;i*;:;::'.$4{,' l 5 
2 22 5 56 2 22 0 0 ~~:(~;!~¥'.~~~~ 2 7 2 7 2 29 2 29 0 0 
6 26 5 22 7 30 5 22 17 22 34 44 15 19 11 14 8 38 6 29 4 19 
,~~~~~!.~~#Wr#~ 4 16 1 4 f~~fW&I:.¥#5~~;;, 8 10 1 1 iit/={i~tE;~:;!;;;~i~ l 5 
9 41 4 18 9 41 0 0 29 37 30 38 10 13 9 12 13 62 3 14 4 19 
3 13 5 22 9 39 6 26 12 16 26 34 24. 32 14 18 7 33 4 19 6 29 
Ne 
F 
3 
10 
2 
3 
3 
0 
1 
4 
% 
14 
67 
10 
43 
14 
0 
5 
19 
VI 
°' 
TABLE XV 
RESPONSES INDICATTNG OPPORTUNITY PROVIDED FOR CHILDREN'S INVOLVEMENT IN TASKS RELATED TO 
THE PREPARATION AND SERVICE OF FOOD (AREA B): LABORATORY PROGRAMS GROUPED 
ACCORDING TO THE AGE OF THE YOUNGEST CHILD IN THE GROUP 
Descriptions of Tasks 
B-1. Sponge the tables in preparation for juice 
or snack. 
B-2. Get sponge from shelf to clean spills 
during juice or lunch. 
B-3. Set tables for lunch (ex., distribute napkins, 
plates, and_ silv.erware.) 
B-4. Set tables for juice or snack (ex., distribute 
napkins, glasses, and crackers.) 
B-5. Place eating utensils in appropriate 
recepticles after lunch or juice. 
B-6. Prepare a dish for lunch (ex., jello, cookies, 
bread and butter sandwiches.) 
B-7. Prepare juice (ex., mix orange drink.) 
B-8. Prepare snack {ex., spread crackers with 
butter; cut cheese or fruits.) 
B-9. Serve food and beverage at the table (ex., 
serve own or others' plates; pour juice 
or milk.) 
B-10. Wash the dishes after a cooking or mixing 
experience. 
(N = 124) 
A~ of Youngest Child 
Below 3:0 3:0 to 3:11 4:0 and Above 
(N = 25) (N = 78) (N = 2U 
Opportunity Provided for Children's Involvement 
A O U Ne 
F%F%F%F% 
10 40 6 24 4 16 5 20 
8 33 10 42 3 13 3 13 
3 23 2 15 2 15 6 46 
10 43 u 26 3 13 4 L7 
J~;J1;j~:;y}J{i1l 1 4 2 8 
1 7 10 71 0 0 3 21 
0 0 11 48 1 4 11 48 
0 0 4 18 
J#;~~i~:~;;;~f'.~~gr 0 0 5 20 
4 17 9 38 1 ·4 10 42 
A O U Ne 
F%F%F%F% 
21 30 33 46 11 15 6 8 
?iitli}@-i( f~f;, 8 11 3 4 
8 35 8 35 4 17 3 13 
;~~;;!Ji;~~:::i~i~:i\~i~; 8 11 
R~¥r~{~~\?;;~;:;ii~:~1;;~ 1 1 o o 
2 3 
:@i%J);!ii:ifi}t;i: l 2 6 15 
9 14 24 38 2 3 29 45 
m?:@~H;itdf 2 3 8 12 
i~:i;ti,~i;t;~:;:f?it. 2 3 3 4 
7 10 26 36 11 15 29 40 
A O U Ne 
F % F % F % Y % 
5 31 6 38 3 19 2 13 
ri~:.f f &ititfLK::~t o o O o 
:~;b~~;:;,~~h;:,)::;;:i;~4i 1 20 0 0 
~;i:.Ut~';i;\,{ihi14\ l 6 1 6 
):{/f~@hi~!N)i~I 1 6 o o 
1;rJetti0i=ti/:J;: o o 1 10 
0 0 6 46 2 15 5 38 
0 0 12 71 0 0 5 29 
;1ttW~~;i%/~Wii~I 0 0 2 13 
1 7 6 40 4 27 4 27 
A: Always; O: Occasionally; U: Upon Child's Request; Ne: Never 
\Jl 
........ 
TABLE XVI 
RESPONSES INDICATING OPPORTUNITY PROVIDED FOR CHILDREN'S INVOLVEMENT IN TASKS RELATED TO 
THE SELECTION AND RETURN OF MATERIALS AND EQUIPMENT (AREA C): LABORATORY PROGRAMS 
GROUPED ACCORDING TO THE AGE OF THE YOUNGEST CHILD IN THE GROUP 
Descriptions of Tasks 
C-1. Put away dress-up clothes after use. 
C-2. Take cot or mat from storag.e area to usual 
or designated rest·ing place and return it 
after rest. 
C-3. Move portable equi.pment from indoor storage 
to play yard and return at the close of 
outdoor play (ex., saw horses, boards.) 
C-4. Select ta.ble toys (ex., ·puzzles, manipulative 
toys) ·f.rom a low shelf and return them after 
use. 
C-5. Return books to appropriate rack or shelf. 
C-6. Select art materials (ex., paper, scissors, 
paste) from a low shelf and return them after 
use. 
C-7. Select unit blocks and accessories and replace 
them on appropriate shelves after use. 
C-8. Get tricycles and wheel toys from storage 
area and return them af·ter use and at the 
close of outdoor play. 
C-9. Get sand toys from s.torage area and return 
them after use and at the close of outdoor 
play. 
(N = 124) 
Age of Youngest Child 
Below 3:0 3:0 to 3:11 4:0 and Above 
(N = 25) (N = 78) (N = 21) 
Opportunity Provided for Children's Involvein.ent 
A O U Ne 
F%F%F%F% 
;t~6i~Nf\'.jJf#;t 1 4 1 4 
9 69 0 0 0 0 4 31 
7 32 10 45 2 9 3 14 
;#;{;~i,\ii?:,~;~:k~~i 0 0 0 0 
'.*Pl~iff!.f.Nltt 0 0 0 0 
jj'.iriiiiiifi1riii! 1 5 l 5 
r.tixi~titi;1-:j;; 0 0 0 0 
¥~t~!,\~wX1Li,it.~'.~t; 0 0 1 4 
;i#{:Jji::miI;;Miiit 1 4 0 0 
A O U Ne 
F%F%F%F% 
;~~i{jii:~::ilJifj~j;, 2 3 l 1 
ii%?4ft;i:;;}gft?@!W\ 0 0 0 0 
#4::>'.5:~:?~~;;~~;~~f 5 7 4 6 
::6.~@;~~\~lJ~Gr4t 1 1 o o 
'.i}tJtrYt\1)tlt;, 0 0 0 0 
~~!i:~'.~¥2!~~'.2:~} 4 5 3 4 
'.~t&r1iriM~i&!t 2 3 0 0 
' ifli?l;Hifii;; o o 1 1 
;~~]!,!~;),i,2$,"~~ti'i 2 3 2 3 
A O U Ne 
F%F%F%F% 
;t~,;~~¥€?:E~;:(;14:'; o o o o 
f il!J.J~J;ilf~Miit: 0 0 0 0 
t/#;f#,ititi'.rif~t 2 11 5 
Wli~liiJ:[J:f~i! 
;,i(tj~)jj:;s!}f;d,4i- 0 
5 0 0 
0 0 0 
1ii:W.J~~:;.\'irt?ff; 3 14 1 5 
?~i!Jf #ttt!N:11:? Mt O O O O 
f:i~}:\*~f).;{,~;lt.i/,; 0 0 0 0 
if4Jfr{M{w~:1~w¥ 0 0 5 
C-10. 
~:.:n~o~;:,::~d:o~:~~~ng materials w./{;~etmJ::t!~t 2 9 2 9 27 37 31 42 s u 7 10 :J:t\Ul¥l@;~N;$~t 0 0 0 0 
A: Always; O: Occasionally; U: Upon Child's ·Request; Ne: Never 
I.Jl 
00 
TABLE XVII 
RESPONSES INDICATING OPPORTUNITY PROVIDED FOR CHILDREN'S INVOLVEMENT IN TASKS RELATED 
TO THE CARE AND REPAIR OF EQUIPMENT (AREA D): LABORATORY PROGRAMS GROUPED 
ACCORDING TO THE AGE OF THE YOUNGEST CHILD IN THE GROUP 
(N:;: 124) 
Age of Youngest Child 
Below 3:0 3:0 to 3:11 4:0 and Above 
!N = 25l JN = 78l (N = 21l 
Olll!ortunit:it Provided for. Children I s Involvement 
A 0 u Ne A 0 u Ne A 0 u 
D.es~ptions of '];asks F % F % F 7. F % F % F % F % F % F % .F % F % 
D-1. Wash do·lls and doll clothes. :';~,i!::;:~?i,:~6.~\;;~4;, 2 8. 3. 12 23 29 34 44 13 17 8 10 5 24 10 48 4 19 
D-2. Clean hous-e tn th,e housekeeping area (ex,. J#ih?l;(;:~!(i~ii wash d:u;hes or furnitµr:e.) ,8. 3,2 ·g 3.6 s :zo 3 12 9 12 J'. 4 7 33 9 43 2 10 
D-3. Pick ·up pi.eces of a spilled table toy 11<nd 
i!r{Jj)\1:,fd~, i'$?"~~!::!1'(~~~j,b~· '.{{¥.iif:ii.~'.'i;)[~t)~9.\. look for lost pieces. 0 0 0 0 0 0 0 0 0 0 
D-4. Wash acces.so:r.ies to llllllt a'Q4 hc,llow blocks 
(ex., animals, cars, p·eopLe.) 0 0 -8 35 4 17 ll 48 5 7 2.4 34 15 21 27 38 0 0 5 24 4 19 
D-5. Wash the blocks. 0 .O· 5 21 l 4 18 75 4 '6 12 18 11 16 40 60 0 0 5 24 1 5 
D-6·. W.ax the blocl!;s. 0 0 2 9 1 4 20 87 0 0 4 7 4 7 50 86 0 0 1 5 0 0 
D-7. Sand the blacks. 0 0 4 17 l 4 lB 78 1 2 8 13 7 11 45 74 0 0 2 11 1 .5 
D-8. Care f.or the book!! (a., alert teacher to 
repair:s needed; help with repairs.) 5 2-0 9 36 6 24 5 20 11 14 33 43 11 14 21 28 4 20 7 35 4 20 
D-9. Repair broken toys or blocks. l 4 l2 4.8 3 L2 9 36 4 5 32 44 12 16 25 34 0 0 6 30 4 20 
D-10.. ·Repair outdoor equipment '(ex .• , hal!mer loose 
nails into boxes.) 3 12 l3 52 2 8 7 28 8 il 39 53 7 9 20 27 l 5 8 38 6 29 
D-11. Oi.l tricye:les and wagons. 0 0 11 44 2 8 12 48 .2 3 26 37 11 15 32 45 l 5 8 38 2 10 
D-12. Wash tricylces and other wheel toys. l. 4 11 48 3 13 8 35 4 6 39 54 9 13 20 28 1 5 9 43 3 14 
D-13-. Plac-e bal;>JlC,ing 1>oard$ (planks) pff tl>e i;(~Uji,M{t,ti:i~l ·gound at the end of tb.e d'ay. 6 33 ·s .28 l 6 6 33 lli 30 21 35 3 5 18 30 l 6 
A.: Always; O·: Oecasiona:lly; U: Upon Child's Reque,;t; Ne·: Ne,,er 
N1< 
F % 
2 10 
3 14 
0 0 
12 57 
14 67 
18 95 
16 84 
5 25 
10 50 
6 29 
10 48 
8 38 
1 6 
Vt 
\0 
TABLE XVIII 
RESPONSES INDICATING OPPORTUNITY PROVIDED FOR CIITLDREN'S INVOLVEMENT IN TASKS RELATED TO 
ROUTINES AND THE CARE OF THE ROOM (AREA E): LABORATORY PROGRAMS GROUPED 
ACCORDING TO THE AGE OF THE YOUNGEST CHILD IN THE GROUP 
(N = 124) 
Age of Yo1mgest Child 
Jlelow 3:0 3:0 to 3:ll -4.:0 and Above 
(N = 25) (N = 78) (N = 21) 
Opportunity Provided for Children's Involvement 
Descriptions of Tasks 
E-1. Clean the lavatories tmd/or sinks. 
E-2. ·clean lockers or child's individual space 
(ex., dust or wash 'Shelves in locker.) 
E-3.. Push chairs up to the table after use. 
E-4. Place chairs on top of tables at the end of 
the day. 
E-5. Move furniture to make room for special 
ac.tivities -(ex., extra room for bloc)< 
l?uilding, story-music groups, dancing.) 
E-6. Carry simple verbal messages to an adult 
in another room or area (ex.-, to another 
teacher or to the cook.) 
E-7 •. Put up bulletin boards \lSi.ng children's art 
work or pi.ctures •. 
E-8. Water indoor plants. 
E-9. Care for a pet's housing (ex., clean the 
hamster I s cage; wash the gravel 1n the 
aquarium.) 
E-10. Feed and w11ter .pets. 
E-11. Clean toy and block shelves (ex., dust or 
wash.) 
A 0 u Ne 
F % F % F % F % 
4 16 8 32 8 32 5 20 
0 0 7 32 5 23 J;O 45 
~*~~,~!~~j,'.,~~;~ l 4 4 17 
0 0 2 17 2 17 8 67 
r;,if:\u~"litii1~, 3_ 12 1 4 
-~,~,;~*,:iw.2~~: 3 13 1 4 
6 25 9 38 6 25 3 13 
~~;,i~i~~i~~f 1 4 2 9 
5 23 9 41 2 9 6 27 
~J#ie1.¥-j1Pf:1f@ l 4 1 4 
2 9 8 35 5 22 8 35 
A: Always; -0: .Occasionally; U: Upon Child's Request; Ne: Never 
A 0 u N!! 
F % F % F % F % 
6 8 26 34 26 34 is 24 
5 7 13 17 .15 20 ·42 5.6 
26 34 33 43 8 10 10 13 
5 11 4 9 4 9- 34 12 
~:~~:=);~~'.i~;.~~~~~: a n 2 3 
~-;~¥.t.;;iii;~;,;~~;,;~ 0 0 5 7 
19 25 39 51 10 13 8 11 
r~f,,~~:1#:\~(~~i-,;! 11 15 2 3 
14 23 34 55 7 il 7 11 
~j~~t!.~~'.;{~tl 4 6 2 3 
7 10 17 .23 19 26 30 41 
A 0 
F % F % F 
2 10 5 24 9 
0 0 6 30 4 
_i;,~*"'~#¥iii:\t#ii~~:;; 2 
1 8 0 -o 0 
~:jfii~*iM~~:?i~i~; 1 
f~i~t;i,\;~&'.i;f~:;:(;,~~y~; 0 
<f>~~:\t¥,:.A:~ : 1 
)4kit;,,:,=ta·=-,,,:_1~/ 1 
i/~J;#-~,:H:\ffe.Y\~~T 2 
lt,-,t.~L-, .• f<./~fr' 1 
0 0 6 29 6 
u 
% 
43 
20 
10 
0 
5 
0 
5 
6 
13 
6 
29 
Ne. 
F % 
5 24 
10 50 
1 5 
11 92 
0 0 
1 5 
1 5 
0 0 
0 0 
0 0 
9 43 
°' 0 
TABLE XIX 
RESPONSES INDICATING OPPORTUNITY PROVIDED FOR CHILDREN'S INVOLVEMENT IN TASKS RELATED TO 
THE YARD'S APPEARANCE AND SAFETY (AR.EA F): LABORATORY PROGRAMS GROUPED ACCORDING 
TO THE AGE OF THE YOUNGEST CHILD IN THE GROUP 
(N = 124) 
Age of Youngest Child 
llelow 3:0 3:0 to 3:11 4:0 and Above 
(N = 25) (N = 78) (N = 21) 
Oeeortuni.tt Provided for Children's Involvement 
A 0 u Ne A 0 u Ne A 0 u 
Descriptions of Tasks F .,. F .,. F % F .,. F % F .,. F % F .,. F .,. F .,. F % 
F-1. Care for .the yard (ex.• pull weeds from 
the garJien; ·.water the .grass or the 
garden.) l 4 13 57 2 9 7 30 12 18 33 51 7 11 13 20 1 6 10 56 3 17 
F-2. Keep yard free of paper ·and sharp object:s io!it~i.ihfi~ ,t&,:A,'ft,-~4144< by pl:acl.ng them i.n an appropri.at~recepticle. 2 8 3 12 5 8 4 6 ~;t~m>~i\~;~ 0 0 
F-3. S..eep sidewalk or wheel-toy area. 3 12 13 52 2 8 7 28 9 13 35 50 12 17 14 20 2 10 12 57 2 10 
F-4. Clear sidewalks of snow or ice (ex:., shovel 
StJOW; sprinkle salt or sand on walks.) 0 0 5 36 3 21 6 43 4 9 18 40 7 16 16 36 1 6 6 38 2 13 
F-5. Dey yard .equipment after rai,n (ex., swing 
seats, slides, boards • .) 2 9 11 50 3 14 6 27 8 1.2 31 45 12 17 18 26 2 13 8 51> l 6 
F-6. Fill holes in the yard with dirt. 2 9 10 45 3 14 7 32 11 17 30 48 8 13 14 22 2 13 8 50 2 13 
A: Ah>:a,y:s.; 0.: Occasionally; U: Upon Child's Request; Ne: Never 
Ne 
F .,. 
4 22 
1 5 
5 24 
7 44 
5 31 
4 25 
"' t-' 
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TABLE XX 
RESPONSES INDICATING OPPORTUNITY PROVIDED FOR_CHILDREN'S-:tNVOLVEMENT IN TASKS_.RELATED TO THE PREPARATION 
AND CLEANUP OF MESSY MATERIALS: .FOR CREATIVE PLAY. (~EA~): ' : LABORATORY PROGRAMS GROUPED ACCORDING 
TO THE LARGEST RATIO OF ADULTS TO CHILDREN AT ANY ONE TIME 
Descriptions of Tasks 
A-1. Fill -containers for water play activities. 
A-2. Sponge the table .after water play. 
A-3. Mop water from the floor after water play. 
A-4. Put away water toys (ex., boats, funnels, 
etc.) after use. 
A-5. Place wet towels or rag rugs (perhaps 
tho~e used under the water play table) i-n 
suitable place for drying. 
A-6. Mix tempera paints. 
A-7. Mix play dough (flour, salt, oil, and 
water mixture.) 
(N = 90) 
R;ttio of Adults to Children 
1-2 to 1-7 1-8 to 1-11 1-12 and Above 
(N = 57) (N = 23) (N = 10) 
Opportunity Provided for Children's Invol~rem~t: 
A 0 u Ne A O U Ne A O U Ne 
F % F % F % F % F%F%F%F% F%F%F%F% 
~,j,;;~,;~'.:-~'.'~~~ 5 9 3 5 943 629 524 1 5 }!W@rti@f&i~wi 2 20 0 0 
;;~ft'.;:!$.,4;;:;;_~ii~?t,~; 3 5 1 2 :t.1ih~1,;~i';:;:jA#; 1 s o o :si;i~ifim~;;~;i;~,~f!;~ 10 0 0 
i1~Ji;)!~,1t:#JM1f 6 11 0 0 ;~:iN&!tN?~?-~~?¥.i 3 13 0 0 h'.~~;:~f~\':i(~~:~?~~i 1 10 10 
J{:{i~'tt}tr}~~ 4 7 2 4 . 1!~,@'.~}id4i}i;J~i 1 4 0 0 6 67 1 11 1 11 1 11 
8 18 24 53 7 16 6 13 8 38 8 38 2 10 3 14 ;/~¥!¥:~%~\,;it:f~; 1 13 0 0 
5 9 26 49 11 21 11 21 4 18 5 23 7 32 6 27 0 0 5 50 0 0 5 50 
:~l!~tJW~!1~1c o o 4 1 tl1.t!1iflil{~i 2 9 1 4 2 20 4 40 2 20 2 20 
A: Always; O: Occasionally; U: Upon Child's Request; Ne: Never 
Explanation for Tables XX-XXV, Appendix E: Only those respondents whose youngest child in the group was not younger than three years of age were included in 
this analysis. The number (N) for each ratio group is the total number of teachers who indicated that their largest ratio of adults to children was within the 
given ratio range for that gro.up. Because each task did not apply in every program a.nd because several teachers did not indicate a response for some tasks, the 
frequencies fo1; each task may not total the given :N for the group. Percentages are based on the total frequencies within each group for each task and have been 
rounded to the neare.st whole number; in some cases totals may not equal 100%. 
CJ'\ 
w 
TABLE XX (Continued) 
Ratio o_f Adults to Children 
1-2 to 1-7 1-8 to 1-11 
{N = sn {N = 23l 
022ortunit:)!; Provided for Children'$ Involvenent 
A. 0 u Ne A 0 u Ne 
Descriptions of Tasks F % F % F % F % F % F % F % F % 
A-8. Prepare soap paint using egg beaters. 8 15 31 60 6 12 7 13 ;;w;)ii?d:s-;,:,;:g:~~; 3 13 l 4 
A-9. Mix natural clay from powdered clay and 
water. 2 6 13 39 4 12 14 42 0 0 5 33 1 7 9 60 
A-10. Put clay scraps into a _ball for s.torage 
)¥)}1'. {f~" Sit after- use. 3 6 2 4 ¥:f(.iiil}('.'~(?tb 0 0 3 14 
A-11. Sweep sand from the floor after using the 
indoor sand box. ;l@ ;'J)ft/J1i/41( 2 9 l 5 4 50 2 25 0 0 2 25 
A-12. Sweep scraps from the floor after art work 
(ex.., clay, paper scraps.) 11 20 27 48 12 21 6 11 8 35 3 13 6 26 6 26 
A-13. Sponge spills on table and floor during 
:i¥S!it@}~\i,i? -art activities. 6 11 0 0 ;®{ ;!',,'{} f>/1,Zfi 3 13 l 4 
A-14. Wash fingerpaint table or trays (ex,, at the 
close of self-selected activity period.) 22 39 . 22 39 8 14 5 9 10 43 7 30 5 22 l 4 
A-15. Wash paint or paste brushes and conta.iners. 9 16· 20 36 16 29 10 18 5 22 5 22 8 35 5 22 
1-12 and Above 
{N = 10l 
A 0 u 
F % F % F % 
Fiir}#r< '.i/ 11; 0 0 
0 0 l 17 l 17 
1:·:7Q·.· :.a : ;3-0< 0 0 
l 25 l 25 0 0 
'('fi}','''!iJ:f.?'(3':\;1([ l 10 
(',1/}(l)/}i :®.' 0 0 
~Kti'&teWJf%'.~; 1 10 
3 30 l 10 4 40 
Ne 
F % 
l 13 
4 67 
0 0 
2 50 
l 10 
0 ·o 
l 10 
2 20 
°' ~
TABLE XXI 
RESPONSES INDICATING OPPORTUNITY PROVIDED FOR CHILDREN'S INVOLVEMENT IN TASKS RELATED TO 
THE PREPARATION AND SERVICE OF FOOD (AREA B): LABORATORY PROGRAMS GROUPED 
ACCORDING TO THE LARGEST RATIO OF ADULTS TO CHILDREN AT ANY ONE TIME 
(N = 90) 
Ratio of_Adults to Children 
1-_2 to 1-7 1-8 to 1-11 1-12 and Above 
(N = 57) (N = 23) (N = 10) 
Descripti.ons of Tasks 
B-1. Sponge the tables in _preparation for 
juice or snack. 
B-2. Get sponge from shelf to clean spLlls 
during jnice or lunch. 
B-3. Set tables for lunch (ex., distribute 
napkins, plates, and silverware.) 
ll-4. Set tables for juice or snack (ex., 
distribute napkins, glasses, and cra¢kers.) 
B-5. Place eating utensils in appropriate 
recepticles after lunch or juice. 
ll-6. Prepare a dish for lunch (ex., jello, 
cookies, bread and butter simdwiches.) 
B-7. Prepare jnice {ex., mix orange drink.) 
ll-8. Prepare snack (ex., spread crackers -.d.th 
butter; cut cheese or fruits,) 
B-9. Serve food and beverage at the table (ex., 
serve own or others' plates; pour jnic-e 
or milk.) 
B-10. Wash the dishes after a cooking or mixing 
experience. 
A 0 
F % F % 
l~~i~~~;~~~{:¥~:: 
?:f~;~~¥j~i[:i{~, 
6 33 7 39 
·i4~~:~~·s~<s3i-
:4~\'~-tl.ifo~_;;~:'cj.{~~ 
~it#~ti~~11~{i:;t?J 
5 11 16 36 
:iiiti:i,~i~~;#~ji;: 
·iaB~if;.t,i~~i~; 
4 8 19 38 
A: Always; O: Occasionally; u~ Upon Child's Request; Ne: Never 
u 
F % 
5 10 
4 8 
4 22 
6 12 
0 'O 
0 0 
2 5 
0 0 
1 2 
8 16 
Opportunity Provided for Children's_Involvement 
Ne A 0 u Ne A 0 
F % F % F % F % F % F %. F % F 
3 6 6 30 6 30 5 25 3 15 1 11 3 33 3 
3 6 :lt/.-"\i'&L~Yi)d't(' 2 10 0 0 f:fJ:i:fJft:'\~'i'.)~~:: 0 
1 6 3 50 1 17 l 17 1 17 0 0 0 0 0 
l 2 ~;~~pp:ef;:~N_: 2 10 1 5 tii:!t}t~){i;f\Vi1?:t 1 
0 0 }ft{.;;!j?;;t~'.~:{~% l 5 0 0 /lX,!t/:!\t?t:f 1 
2 7 l 11 4 44 0 0 4 44 /J\t~}\)~i/r:ff 0 
21 48 l 6 10 59 1 -6 5 29 2 25 1 13 0 
7 1,6 ~~;~\~1§stfk 0 0 3 14 1 11 5 56 1 
2 4 ~i}ki#.%i~i;;,.1s.~,; 1 5 2 10 fj\':j(/i/i#i.' 0 
19 38 2 10 7 33 4 19 8 38 2 22 1 11 2 
u 
% 
33 
0 
0 
11 
10 
0 
0 
11 
0 
22 
Ne 
F % 
2 22 
0 0 
1 100 
0 0 
0 0 
1 20 
5 63 
2 22 
1 11 
4 44 
°' \JI
TABLE XX!! 
RESPONSES INDICATING OPPORTUNITY PROVIDED FOR CHILDREN 1 S INVOLVEMENT IN TASKS RELATED TO 
THE SELECTION AND RETURN OF MATERIALS AND EQUIPMENT (AREA C): LABORATORY PROGRAMS 
GROUPED ACCORDING TO THE LARGEST RATIO OF ADULTS TO CHILDREN AT ANY ONE TIME 
Descriptions of Tasks 
C-1. Put a:wey dr·ess-up clothes after use. 
C-2. Take cot or mat from storage area to usual 
or designated resting place and return it 
after rest. 
C-3. Move portable equipment from indoor storage 
to play yard and return at the close of 
outdoor play (ex., sm;, horses, boards.) 
C-4. Select table toys (ex.; puzzles, .manipulative 
toys) from a low shelf and return them after 
use. 
C_.5. Return books ·to appropriate rack or shelf.·· 
c:6. Select art materials (ex., paper, scissors, 
paste) from a low shelf and return them after 
use. 
C-7. Select unit blocks and accessories and 
replace them on appropriate shelves after use. 
· C-8. Get tricycles and :wheel toys from storage 
area and return them after use and at the 
close of outdoor play. 
C-9. Get sand toys from storage area and return 
them after use and at the close of outdoor 
play. 
C-10.. Get and put away woodworking materials 
(ex., tools, wood, nails.) 
(N = 90) 
Ratio of Adults to Children 
1-2 to 1-7 · 1-8 to 1-11 1-12 artd Above 
(N = 57) . (N = 23) (N = 10) 
Opportunity Provi~~~r Children's· Imr.olvement 
A O U Ne. A O U Ne A ·o u Ne 
F 7.F 7.F 7.·p 7. F7.F7.F7.F7. F 7. F 7. F 7. F 7. 
:4-:?flif{IHti{tb 2 4 1 2 ~~?~A?-:~)/?Pl~~ o o o o tff;i?.'.fg[(f j}:fa}i;: 0 0 0 0 
!j~ttti&J~ifr#i O O -0 O lWi!:ii.fM(*!t~;; 0 0 0 0 }{is¥{>:1%{i:' O o CJ O 
1:ii?:~~%;f~!::/{~:~~ 6 12 3 6 l~f;',;~',,'».G:~l~ 1 s 2 10 UJit}tEiJhWt O O O O 
:~i{;iI!Jli~~,}!¥gi1.t- 1 2 o o ~j~i:~ii;i,;;ii.t;ik!i .o O O O tt<9f/Dtfo:\1'. ··0 0 0 0 
;i&1'.~~?~~~,f~~~t O O O O :*~:s?,~Ft;3t;>.~,1 . o o o o %f&i%ltJLiJRi O · 0 0 0 
'.iit1M@::i.#t~t~ 4 s 4 s \~~f~J~?W~\,11~,~ 1 4. o o tt~}fjqf({#;:/~'9.i: 10 0 0 
1rm~tif:l'Ifftt: 2 4 0 0 '.?zj~~~f~~:,jif~i~*!~~,~ o o o o )ttl~4f@'}hi'i O O O O 
~~~fiiii:tf(?~; O O l 2 · l#.;f@'fi@f}f{ O 6 O O Wf?M/;tf?Jci: o o o o 
if.{tlii;}§l}i\[ 2 4 2 4 :8iiitt@r.fi~i 0 0 0 0 ~tfYf~:ef,P:r~?(ff?.:: 0 · 0 0 0 
t(tt~}l~fiM~ttA 6 12 2 4 9 41 7 32 2 9 4 18 IJ{\1.~?Y}it~W o o o a 
A: Always; O: Occasionally; U: Upon Qiild's Request; Ne:. Never 0\ 
0\ 
TABLE XXIII 
RESPONSES INDICATING OPPORTUNITY PROVIDED FOR CHILDREN'S INVOLVEMENT IN TASKS RELATED 
TO THE CARE AND REPAIR OF EQUIPMENT (AREA D): LABORATORY PROGRAMS GROUPED 
ACCORDING TO THE LARGEST RATIO OF ADULTS TO CHILDREN AT ANY ONE TIME 
(N = 90) 
Ratio of Adults to Children 
1-2 to 1-7 1-8 to 1-11 1-12 and Above 
{N = 5]2 {N = 23} {N = 10} 
022ortuni!J[ Provided for Children's Involvement 
A 0 u Ne A 0 u Ne A 0 u Ne 
Descriptions of Tasks F % F % F % F % F % F % F % F % F % F % F % F % 
D-1. Wash dolls and doll clothes. 17 30 23 40 12 21 5 9 6 · 26 11 48 4 17 2 9 2 20 5 50 1 10 2 20 
D-2. Clean house in the housekeeping area 
?if :'31':/it?i,i, (ex. wash dishes or furniture.) 7 12 3 5 3 14 0 0 5 50 2 20 1 10 2 20 
D-3. Pick up pieces of a spilled table toy and 
look for lost pieces. J,:~f '=14::/,i'.4:i\tl}s. 0 0 0 0 ,tQ: ;)\?/" il Ytl 0 0 0 0 ·,toi.tO'tf /PJ :;JL 0 0 0 0 
D-4. Wash accessories to unit and hollow blocks 
(ex., animals, cars, people.) 2 4 14 27 16 31 20 38 2 10 6 29 2 10 11 52 0 0 3 30 1 10 6 60 
D-5. Wash the blocks. 2 4 7 14 9 18 31 63 1 5 6 29 2 10 12 57 0 0 1 10 1 10 8 80 
D-6. Wax the blocks. 0 0 1 2 2 5 38 93 0 0 3 14 2 10 16 76 0 0 0 0 0 0 8 100 
D-7. Sand the blocks. 0 0 7 16 6 14 31 70 1 5 2 10 2 10 16 76 0 0 0 0 0 0 8 100 
D-8. Care for the books (ex., alert teacher to 
repairs needed; help with repairs.) 6 11 23 41 11 20 16 29 6 26 10 43 1 4 6 26 2 20 4 40 1 10 3 30 
D-9. Repair broken toys or blocks. 2 4 26 48 8 15 18 33 2 9 6 26 4 17 11 48 0 0 3 33 2 22 4 44 
D-10. Repair outdoor equipment. (ex., hammer loose 
nails into boxes.) 5 9 29 53 6 11 15 27 3 14 9 41 2 9 8 36 0 0 5 50 3 30 2 20 
D-11. Oil tricycles and wagons. 1 2 16 31 8 15 27 52 0 0 8 36 4 18 10 45 0 0 6 60 0 0 4 40 
D-12. Wash tricycles and other wheel toys. 3 6 28 53 8 15 14 26 1 5 12 55 3 14 6 27 0 0 3 30 0 0 7 70 
D-13. Place balancing boards (planks) off the 
ground at the end of the day. 13 30 19 44 j 7 8 19 6 30 5. 25 1 5 8 40 ,.i!fiif!( f( 31:: 0 0 0 0 
A: Always; O: Occasionally; U: Upon Child I s Request; Ne: Never 
0\ 
-..J 
TABLE XX.IV 
RESPONSES INDICATING OPPORTUNITY PROVIDED FOR CHILDREN'S INVOLVEMENT IN TASKS RELATED 
TO ROUTINES AND THE CARE OF THE ROOM (AREA E): LABORATORY PROGRAMS GROUPED 
ACCORDING TO THE LARGEST RATIO OF ADULTS TO CHILDREN AT ANY ONE TIME 
Descriptions of Tasks 
E-1. Clean the lavatories and/or sinks. 
E-2. Clean lockers or child's individual space 
(ex., dust or wash shelves in locker.) 
E-3. Push chairs up to the table after use. 
E-4. Place chairs on top of tables at the end 
of the day. 
E-5. Move furniture to make room for special 
activities (ex., extra room for block ~uilding, 
story-music groups, dancing.) 
E-6. Carry simple verbal messages to an adult in 
another room or area {ex., to another teacher 
or to the cook.) 
E-7. Put up bulletin boards using children's 
art work or pictures. 
E-8. Water indoor plants. 
E-9. Care for a pet's housing (ex., clean the 
hamster's cage; wash the gravel in the 
aquarium.) 
E-10. Feed and water pets. 
E-11. Clean toy and block shelves {ex., dust or 
wash.) 
{N = 90) 
Ratio of Adults to Children 
1-2 to 1-7 1-8 to 1-11 1-12 and Above 
(N = 57) (N = 23) (N = 10) 
Opportunity Provid.ed for Children's Involvement 
A O U Ne 
F%F%F%F% 
3 5 21 37 21 37 12 21 
2 4 11 19 11 19 33 58 
19 34 23 41 7 13 7 13 
2 6 3 9 3 9 26 76 
lf#VJftiifN&f! 6 u 1 2 
Jl\iJffI*-/'#/ o o 2 4 
'1f::),#/i1.?'A#' 6 11 3 5 
ftf)z,ii.f~ji,$' 5 10 0 0 
~ikW4~,gi.#'~~/~,i 3 1 5 11 
h'~\:JJ\ ij:'.}it 1 2 2 4 
2 4 12 22 16 30 24 44 
A O U Ne 
F%F%F%F% 
3 14 4 19 9 43 5 24 
2 10 5 24 4 19 10 48 
6 26 12 52 2 9 3 13 
2 14 0 0 11 79 
3 14 1 5 
0 0 3 13 
6 26 11 48 2 9 4 17 
5 23 12 55 4 18 5 
5 28 6 33 4 22 3 17 
2 11 0 0 
3 14 6 27 5 23 8 36 
A O U Ne 
F%F%F%F% 
1 10 1 10 5 50 3 30 
O O 2 20 3 30 5 50 
1 10 0 0 
1 20 1 20 0 0 3 60 
0 0 0 0 
0 0 1 10 
0 0 5 56 3 33 11 
1 11 5 56 3 33 0 0 
1 13 0 0 
2 25 4 50 2 25 0 0 
0 0 2 20 2 20 6 60 
A: Always; O: Occasionally; U: Upon Child's Request; Ne: Never 
0\ 
00 
TABLE XXV 
RESPONSES INDICATING OPPORTUNITY PROVIDED FOR CHILDREN'S INVOLVEMENT IN TASKS RELATED 
TO THE YARD I S APPEARANCE AND SAFETY (AREA F): LABORATORY PROGRAMS GROUPED 
ACCORDING TO THE LARGEST RATIO OF ADULTS TO CHILDREN AT ANY ONE TIME 
(N = 90) 
Ratio of Adul~ to_ Children 
1-2 to 1-7 1-8 to 1-11 1-12 and Above 
(N = 57) (N = 23} (N = 10) 
022ortuniti Provided for Children's Involvement 
A 0 u Ne A 0 u Ne A 0 u 
Des·criptions of Tasks F % F % F % F % F % F % F % F % F % F % F % 
F-1. Care for the yard (ex., pull weeds from 
the garden; water the grass o.r the 
garden.) 5 10 25 52 8 17 10 21 6 29 10 48 1 5 4 19 -0 0 6 67 1 11 
F-2. Keep yard free of paper and sharp o-bjects Jj;}ill;#/J~:h Jitf1t~ItrnJnir \i.~f'if~')}§i:O!~# by placing them in an appropriate recepticle. 5 to 3 6 0 0 1 5 0 0 
F-3. Sweep sidewalk or wheel-·toy area .• 5 9 30 57 9 17 9 17 2 10 8 38 4 19 7 33 l 10 6 60 0 0 
F-4. Clear sidewalks of snow or ice (ex., shovel 
snow; sprinkle salt or sand on walks.) 2 6 14 40 7 20 12 34 2 13 3 20 2 13 8 53 0 0 5 71 0 0 
F-5. -Dry yard equipment after rain (ex., swing 
seat·s, slides, ·boards.) 6 12 21 42 9 18 14 28 1 5 8 42 3 16 7 37 0 0 5 71 1 14 
F-6. Fill holes in the yard with dirt. 8 18 19 43 7 16 10 23 2 10 11 55 2 10 5 25 1 17 3 50 1 17 
A: Always; O: Occasionally; U: Upon Child's Request; Ne: Never 
Ne 
F % 
2 22 
1 11 
3 30 
2 29 
1 14 
1 17 
O'\ 
\.0 
VITA 
Jane Gould Cornick 
Candidate for the Degree of 
Master of Science 
Thesis. LABORATORY TEACHERS' RESPONSES INDICATING OPPORTUNITY PROVIDED 
FOR YOUNG CHILDREN'S INVOLVEMENT IN SPECIFIC TASKS 
Major Field· Family Relations and Child Development 
Biographical: 
Personal Data: Born in Austin, Texas, February 25, 1945, the 
daughter of Dr. and Mrs. Henry W, Cornick. 
Education Attended Casis Elementary School; O. Henry Junior 
High School; graduated from s. F. Austin High School in 
1962, received the Bachelor of Scie.nce i.n Home Economics 
from The University of Texas in. 1966; attended the Presby-
terian School of Christian Education, Richmond, Virginia, 
in June, 1966; completed the requirements for the degree 
of Master of Science in Family Relations and Child Develop-
ment in July, 1968. 
l'rofe.ssional Experience: Graduate assistant in the Department 
of Family Relations and Child Development, 1966 to 1.968. 
l'rof essional and Honorary Organizati.ons: Texas Association for 
the Education of Young Children; National Association for 
the Edu.cation of Young Children; Southern Association on 
Children Under Six; Texas Exes in Home Economics; Omicron 
Nu; Phi Upsilon Omicron. 
